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The interest for the early education has as causdeact that the childhood
experience got tremendously modified within the lgsars, the parents and teachers
are granting nowadays more importance to learnimy early development rather
than in the past. The science progress in areds aiqeurobiology, psychology,
sociology and cultural anthropology has confirmteel $ocial constructivist theory of
Lev S. Vigotsky concerning the vital influence betsocial context in the child’'s
development. Thus, the knowledge creation is ngdorconsidered as an internal
comprehensive process but a process achieved wlithisocial interactions.

In the early education, the main consequence gfotgky’'s ideas is the
modification of the report between development kadning, learning being able to
lead and stimulate the optimal development of tresghool child. Following the
recent discoveries of the emotional and social ldgveent of the child, it was
extended the applying into practice of the socaistructivist theory, solving thus
an older dilemma which persisted in connection wlih practices which should be
used in the kindergarten. In this context the eadycational programs centered
upon the socio-emotional development of the presickbildren have got more
influence within the last twenty years as comparmethe programs centered upon
the development of their academic competencesei®ift organizations performing
in the area of the early education and well-known iternational level have
elaborated, proposed and disseminated a seriesualftyq standards and good
practice sets in early education. Thus, in the exindf the constant preoccupation
upon international plan for promoting the early eation, the interest of the national
authorities in this area had presented a meaniggéwith in the last decade.

The content of the present Ph.D. thesis is englivithin the effort to connect
the issue of the early education from our courdrthe debates taking place, on the
international scale, upon this topic. More exactig, tried to discover how we can
apply within the preschool educational system flantountry a series of practices
specific to the social constructivist paradigmezrhing and early development.

The theoretical sectionof the PhD thesis comprises four chapters. Irfitee
chapter, there are defined the concepts of eangatbn and early development,
being presented in the same time the five fundaahgtrspectives of approaching



the early learning and development: biologic-evohist, psychodynamic,
behaviorist, the one of the cognitive development the contextual one. Then there
are concisely analyzed the ideological fundamenftth® early education, starting
from the premises that the classical ideologicabhg@gm of the early education
(romantic, of cultural transmission and of progiesseducation) tend to unify
within socioconstructivist paradigm of learning aearly education, the model of
early education being focused upon the developnasrd, specific of the democratic
societies.

In the second chapter, it is described the sadabtructivist paradigm of the
early development. First there are analyzed thesidef Jean Piaget, Lev S.
Vigotsky, Jerome Bruner, Urie Bronfenbrenner ancbBea Rogoff concerning the
preschool child development, comparing the constrist theories with the
socioconstructivist ones. The social constructipiatadigm of learning and early
development is accepting the idea of building thevidedge, but is conceding a
higher importance to the social interactions anthsocio-cultural context, rather
than the internal development mechanisms.

The sintagmsocioconstructivist paradigm of early education can have two
different significations. The first, more constedt signification is referring to the
neo-constructivism, to the representatives of tleaeésa School, who have proven
through experiments the cognitive progress of thiédien upon the basis of the
social interactions. A second signification of thiatagm , social constructivist
paradigm” has a wider sense and is referring tactimesensus achieved between the
community of teachers and educationalists concgrthia practices to be used in the
early education. These practices have as fundamenixture of ideas extracted
from the constructivist and the socio-cultural the® of the development. Among
these ideas we consider that the most importartharfollowing:

1. The educational activities of the preschool chiddeze developing in a
determined social and historical context (Vygotddy8); as a result, the
ideas concerning the child’s development are imftirey the practices

used by both teachers and parents. An integrateagh of the child in



early education is aiming the interaction betweka family and the
kindergarten educational microsystem (Bronfenbrent@/9).

2. Knowledge has a constructed character (Piaget,)1%86m this reason
the physical environment, the educational ambiermt the experimental
learning have an extremely important role for thédcwithin the age
period 0-7 years old (Bruner, 1970).

3. The quality of the social interactions among thidcen and between the
children and adults are influencing and determinittge optimal
development of all competences and motivating, #@mat, social and
cognitive abilities of preschool children (SirajaBthford and others,
2002).

These three fundamental characteristics of theaboonstructivist paradigm —
understood in its wide sense — is guiding and tirigrthe activity of the practitioner
in early education upon three major directions afoa: improving the partnership
with the family and the community, creating the eational environment of the
classrooms and increasing the quality of the ictesas among the children and
between the children and the educators (Carlsd@8)19

The main concepts used by the social construttiggucators in their
professional activity are the following: the sociognitive conflict, the global
development, the proximal area of development Aedatquiring support. In a first
circumstance, the social constructivist approacthefearly childhood education is
bringing in the discussion the role of the socialefactions in the cognitive
development of the child. The solving route of siegio-cognitive conflict indicates
the fact that the cognitive adjustment is achiefin the social towards the
individual (Doise and Mugny, 1998). The interaciamong children, on one side,
and between parents and teachers, on the othethside a meaningful impact upon
the learning tendencies in the early period (Kochanska, Murray and Harl2@00;
Siraj-Blatchford, 1999). These interactions among preschool children and the
adults have an important role not only upon then@tog development of the child

but especially upon his emotional and social dgyelent (Sims, 2007). In a second



circumstance, the early intervention of socio-carivist type is aiming thglobal

and optimal development (Hendrick and Weissman, 2010), byg-construction of
learning and using thecquiring (Jordan, 2004; Wood, Bruner and Ross, 1976) in
order to activate thproximal area of development of the child (Vigotsky, 1978).

The third chapter is describing the implicatiorfstiee social constructivist
paradigm of the early development upon the edutatipractices used in the
kindergartens. In this sense, there are presenfew @&arly educational programs
centered upon development and applied in USA a$ aslin Europe:Project
Construct, High Scope and Reggio Emilia. After the development of these
educational programs there was proposed a serieslogpenentally appropriately
practice evelopmentally appropriately practice - Bredekamp and Copple, 1997).

The adequate development practices of the teachesist in taking the best
decisions upon the information concerning the child development. More
precisely, on the basis of these information, #ezhers are deciding what and how
will teach, they settle on how they evaluate thewedge accumulated by the
children and how will they adapt the curricula ahe training to the preschool
children’s capacities, needs and interests. Theldpment of the preschool child
includes three dimensions: particularities of agge,individual distinctiveness of the
child and the social and cultural conditions spedd the child’s living environment
(Getswicki, 1999).

The last chapter is interpreting, in a comprehansbcio-constructivist grid,
the reform of the early education from our counfrigus, first of all it is presented
the child’s integrated approach to the level ofadional policy, afterward being
analyzed the implications emerging from the kindetgn practice, following the
legal changes of the last four years; then, therédentified the ways of improving
the educational practice used in the kindergarserekted to the applying and the
development of the curricula, the quality of intgi@an between the learning
partners, the reconfiguration of the educationairenment and the diversification

of the partnership with the parents.



From a socio-constructivist perspective, the dociantext is decisively
influencing the child’'s development and learninght@ques. Thus, the integrated
approach of the early development presupposes boolition between the
institutions, organizations and the people invohirdthe early education. This
alliance is generating in time quality educatiorsrvices. For example, the
integrated approach of the child’s developmentresppposing the completing of
the learning activities achieved within the familyith those offered by the
kindergarten (New and Cochran, 2007). Thus, betwtbenenvironment of the
family and the one offered by the kindergarten ehemnust co-exist a certain
convergence: the surroundings from the kindergameust include a family
character and the family atmosphere must take actmunt the creation of new
opportunities for an optimal development of thdakBronfenbrenner, 1986).

The solution for achieving to this situation catsiin the reciprocal
coordination of the two micro-systems for preschoblldren development, by
means of creating connecting bridges within theéngaship with the family and by
improving the educational environment at the kigdeten. The development of the
partnership among community, family and kindergantepresents a guarantee of
improving the education practice used both withie family as well as in the
institutions dealing with early education, suctoat venture being considered as a
fundament for the construction of a genuine leay@ommunity (Lave and Wenger,
1991).

The practical part of the paper consists in a_descriptive case study

concerning the innovative practice used at the édgdrten in agreement with the
social constructivist paradigm of early educatiamd in a_longitudinal guasi-
experimental study aiming to increase of the dewalent level of the preschool
children, after applying within the family and aetkindergarten of an optimization
and development program of emotional and sociditiabiof preschool children.
The case study is describing the socio-constnsttipractice introduced at a
group of preschool children during the scholar y2@09-2010The purpose of the
case study consisted in the analysis of the samisteuctivist practices introduced

and applied for the group “The Elves” from the Kaéngarten with extended program



n.21 — lasi, during the scholar year 2009-20k@& objectives of the case study were

aiming the following aspects:

- presenting the ways of re-equipment of the educatienvironment from
the classroom in harmony with the social constvigttiparadigm of the
early education;

- individualizing the act of learning by using newogping techniques of
the preschool children within their daily activiie

- the systematic use of socio-constructivist stra®g@if learning used in the
group: learning centered upon child, integratedniieq, learning by
discovery, learning through cooperation, learniogrf the equals;

- the evaluation of the quality of education for greup “The Elves” during
the scholar year 2009-2010, from the parents’ pofntiew, after using

the innovative practice.

During the process of re-equipment of the edupatioenvironment in
agreement with the social constructivist paradidrthe early education there were
taken into account the following criteria: ensurihg children security and health,
stimulating the pleasant behavior of the childresducing the frustrations and
conflicts which can arise between the children #ral educator, and not the last,
stimulating the communication and the social intBom among the preschool
children. Therefore, the traditional way of orgamigthe classrooms presented only
eight stimulating elements of the preschool childrén exchange, the socio-
constructivist environment had included twenty selgments.

In the last sub-chapter of the case study theee amalyzed the parent's
opinions concerning their satisfaction as regatus quality of the educational
practice used at that particular preschool childggaup and it is presented a
synthesis made upon the basis of the practicalrexpe acquired after the usage of
the innovative practice at that group includedhe tase study, as well as after the
comparative analysis of the traditional practiced af the socio-constructivist

practice used at the group “The Elves”.



Reconfiguration of the educational environmentrutiee basis of international
models of well practice was only a first step ire throcess of quality culture
development of the preschool education. Therefoyeintroducing some efficient
methods of grouping the preschool children, thehee have individualized the
process of learning, which had allowed a bettemiadge of the development level
of each child. As well, by applying various socmnstructivist strategies, such as
the learning activities from their equals, it wasnslated the development of the
preschool children attitude towards the procedsarhing

All these changes were possible due to the higinedeof involvement of the
parents in the activities developed at the kindgega The diversified ways of
improving the partnership with the parents usedhgyteachers in their group had
allowed the building of a small community of leargiin the domain of early
education. The progress in time of this mini-comityuhad become visible after the
analysis of the opinion questionnaires filled intbg parents. It was very interesting
the fact that, although at the end of the schokary2009-2010 the parents had
considered that there was an increase of the gudlthe educational practice, they
had ascertain that they need a better relationsitipthe educators as regarding the
behavior of the children in the family and at thedergarten. Consequently, in the
following scholar year, it was applied, in closeoperation with the parents, a
program for the optimization of the emotional andial abilities of the preschool
children.

The longitudinal cvasi-experimental study was eebd starting the premises

that the most important acquisitions in developmaoquired by the child during the
period 3-6/7 years old, are those from the non-itivgnlevel. Among these
acquisitions, the emotional and social competermtag an essential role in the
adaptation of the preschool child to the social lif

The purpose of the longitudinal cvasiexperimental study corssigt the
identification of all advantages and disadvantaggserated by the improvement of
the collaboration among parents and educatorsowWolg the application of a
program of optimization and development of emoticarad social abilities at the

kindergarten and in the familffhe objectives of the longitudinal cvasiexperimental



study can be organized asage objectives (the pre-experimental stage, the
experimental stage and the post-experimental stage), each research stage aiming to
one or several determined objectives. The objestiad the longitudinal
cvasiexperimental study are presented as follows:

A) the pre-experimental stage:

1. the analysis of the parent's needs as regardingstipport that can be
offered by the educators in the development ofethmtional and social
abilities of the preschool children;
elaboration of the educational intervention program
the creation of the experimental and controllingups;
primary evaluation of the level of global and omirdevelopment of the

preschool children from the experimental and tha&rcd group.

B) the experimental stage:

1. applying the educational intervention program cstitsy in achieving at
the kindergarten and within the family several depment and
optimization activities of the emotional and soclilities of preschool
children;

2. secondary and tertiary evaluation of the level tdbgl and optimal
development of the preschool children from the expental and the

control group.

C) the post-experimental stage:
1. final evaluation of the level of global and optindalvelopment of the
preschool children from the experimental and thercd group;

2. verifying the research hypothesis.

The longitudinal study was developed during thegueSeptember 2010 - June
2011 with two large groups, an experimental grorgmf the Kindergarten with

extended program no.21 and a control group fronKindergarten with extended



program no.11 (which is a structure belonging t® Kindergarten with extended
program no.9). The research had comprised fouindisphases: the preparation of
the research, the pre-testing phase, the develdpofighe experimental stage and
the post-testing segment. During the section oéaeh preparation, developed
between 1 of January 2010 and %f September 2010, we have ensured all formal
and ethical (deontological) conditions for the askiment of the longitudinal
cvasiexperimental study, as well as for the maigi of an optimal rhythm of the
testing phases; we would like to mention that theiston and the development of
the research took into consideration all requiresémposed by the deontology of
the scientific research upon human subjects: wee halitained the parent's
agreement as well as the educator's agreement hieir participation to the
experimental research, we have ensured the anongifrtihe subjects, the use of the
results exclusively in scientific purpose, protegtithe intimacy of the involved
people, reducing to a minimum the interference$ wite didactic process. As well,
during this stage, we have selected the experithgmap and the control group,,
taking into consideration the relatively similaracacteristics of those two, each
group having 30 preschool children with ages betwsand 6 years old.

The hypothesis of the longitudinal study is the followingpplying in the same
time, at the kindergarten and in the family, forpeogram for developing the
emotional and social abilities of the preschooldrien is determining an increase of
the development level of their cognitive, emotigrsaicial and driving force abilities
as well as of their personal autonomy and the pgetang educational aptitudes of
the preschool children.

The independent variable of the longitudinal study consists in the developmef
some specific development and optimization acésitof the emotional and social
abilities of the preschool childreifhe dependent variables take into account the
degree of development of the cognitive, emotioratial, driving force, personal
autonomy and pre-acquired educational competences.

The educational intervention program comprises a number of 30 activities
destined to parents and 34 activities intendeditators and was created upon the

basis of development and optimization activitieshaf emotional and social abilities



of the preschool children included in the two piGtguides, one destined to the
parents and the other one to the educators, peldlish2007 by Catrinel AStefan
and Kallay Eva and entitled "Developing the Emoéiband Social Competences to
Preschool Children”. For an accurate evaluation tioé preschool children
development level it was used tiReeschool Children Development Evaluation
issued by Mircea Miclea, AncaiRj, Mihaela Porumb, Dan Porumb and Sanda
Porumb (Miclea and others, 2010). Therefore, tssrument was applied during the
whole period of the scholar year 2010-2011, tottie large groups of children —
the experimental and the control group.

The data obtained after applying the educatiomarvention program to the
experimental group for the duration of the schgkar 2010-2011, were compared
to the data obtained to the control group and ¢kelts of the research have partially
confirmed the hypothesis according to which, therccwrently usage at the
kindergarten and in the family of a developmentgpam for the emotional and
social abilities of the preschool children is deteing an increase of their
development level and competences in the cogniémetional, social and driving
force area, as well as in the area of personalnauty and for the school
preparation. Consequently, it was identified atuiritial relationship between the
educational intervention achieved by the educatord the level of social and
emotional development of the preschool childrerowklver, it was not confirmed
the fact that and educational intervention aiming socio-emotional development
of the preschool children can influence other dgweient areas (cognitive, driving
force, preparation for the school or personal autoy). Therefore we can ascertain
that the educators from the experimental group hased a series of
developmentally appropriate practice of the soeiadl emotional abilities of the
preschool children within the intervention prograMonetheless, we cannot
determine the same thing about the preschool emildrparents belonging to the
experimental group. The results of the longitudistaldy are orienting us towards
the belief that there was initially a certain degmancy between the educators’
perceptions and the actions, on one side, andatemts’ perceptions and the actions

on the other side. This incongruity was smoothetiuime, as both parents and



educators got to adjust their opinions and actaftes successive evaluations of the
development level of the preschool children.

In fact, one of the limits of this research toakoi consideration the lack of a
strict control as regarding the way of happeningthiw the family, of the
development and optimization activities of the domml and social abilities of the
preschool children. The other two confines of tesearch have specified the fact
that the group of the preschool children included the longitudinal
cvasiexperimental study was a relatively small ahe research results comprising a
reduced degree of performance for the system &f education, as well as the fact
that there are a series of risks as regarding bjectivity and neutrality of the
researcher, due to the overlaying of this statusth® one of kindergarten
practitioner.

At the end of thiPh.D. thesis there are issued a series of reconatiend
and final considerations. The novelty of this teesomes from the endeavor to
connect the practice used within a group of prestclohildren with the early
education socioconstructivist paradigm. In the psscof innovating the educational
practice used by the group "The Elves”, the edusahad followed the following
scalable path: the systematical improvement ofciiaboration with the parents,
recreating the environment in the classrooms, tfficient grouping of the
preschool children during their learning activiteesd assessing the games played by
the children for envisioning and practicing somarténg techniques from equals.

These actions are inter-dependent, because thenfiguration of the
educational environment would have never be passilthout a close cooperation
with the parents; it the same idea, working upoalsgroups would not have been
an option and it would made it impossible the idfaation of the interests of each
child without an attractive educational environmeiihe development of the
learning dispositions from the equals had encoutdgmwledge building through
social interactions on the basis of these individaterests, and, implicitly had
stimulated the children’s aptitude development tasdearning. Consequently, the
feed-back obtained from the parents was essermtiaari appropriate educational

involvement as regarding the development of emati@md social abilities of the



preschool children. As a matter of fact, the magtartant personal contribution to
the present Ph.D. thesis consists precisely in sbédable path in innovating the
kindergarten educational practice.

Following the correlation of these personal cbutions with the research
results together with experience accumulated ametiponer, | have emphasized a
series of facets which could have a meaningful thpgon the quality of the
educational services offered by the early educatistitutions of our country to our
community. Therefore | have made a series of recemdations addressed to
different types of authorities: central authoritgcal authorities, the initial and
continuous training providers as well as to thdyesducation establishments.

In the last part of the paper are described uhgé research directions aiming
to reconstruct the longitudinal study, significgniticreasing the number of parents
and preschool children included in the cvasi-expernit, achieving a microgenetic
study where we can analyze the quality of the r@sicchildren interactions after
the creation of a new educational environment i thassroom, as well as the
analysis of the impact of the socioconstructivisigtice upon the organizational
culture and the institutional performance of thend@rgarten with extended
program no.21

The advantages of several socioconstructivisttipein the kindergarten are
deriving, primarily, from ensuring better condit®oror the optimal and global
development of the preschool children. It is noteheabout the enhanced quality
of the equipment and about a superior level of ggerhnce and preparation in
professional activity of the educators. Another adage of applying
socioconstructivist practice in the kindergarten tiee existence of different
development opportunities for the preschool childamd the common building of
knowledge, within a genuine learning community.lédst, but not at last, a third
advantage is drawn from the teacher’s satisfadtiarards the positive evolution of
each child, the socioconstructivist practice idahg the individualization of
learning and the adequate convergent interventigheoparents and teachers in the

preschool child education.



The shortcomings of this practice applied at tiedérgarten are not to be
neglected. It is about, primarily, a relativelydarquantity of materials as well as a
superior professional quality of the human resaairde second drawback comes
from the kind of instinctive reaction of some teachwhen it comes to new
educational practice. Undoubtedly it is far morrtfess for an educator to work in
a frontal position, imposing the authority to théildren through different
disciplinary techniques. But this working style i® longer modern in a world
changing with astounding speed. Twenty years fraw,rnthe preschool children
will have to adapt to the new world and this wil Blmost impossible if they are not
building their own knowledge through multiple sdditeractions, acquiring from a
very early stage a series of adequate driving pograptional, social and cognitive
competences. Therefore, introducing and using teeeldpmental appropriate
practice both in the family and at the kindergatiame become a necessity.

Finally, if it were to evaluate the advantages ahd inconveniences of
introducing at the kindergarten of a series of @oanstructivist learning practice,
we will reach the following conclusion: on shortrite the obstacles seem
insurmountable, but on middle and long term therefis definitely worth while.
This entrepreneurial vision implies a series of amarphosis in approaching the
early education, both on theoretical level as aelbn practical and acting level. In
reality, the utility of this PhD thesis is develap&om the following aspects: on a
theoretical level we have offered a series of m@@vreasons concerning the
introduction at the kindergarten of some socioquesitvist learning practice, and in
the practical-implementing plan we have descriledrésults obtained at a group of
preschool children, after the accomplishment of cational practice during a
scholar year and on the scientific research plarhawe studied and analyzed the
outcomes of the learning socioconstructivist sgnate partnership with the parents.
This triple utility of the PhD thesis is greatlyfleeting the coherence of our
approach. An approach engraved with an optimistggion for the future towards
the world of our children is heading towards.



